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ABSTRACT 
Little is known about the push-pull factors that influenced choice of many African scholars to China as a study 

destination in the Belt and Road era. The present study employed quantitative research methodology to 

investigate how push-pull factors act as stimulus to influence the decision-making process of 364 Kenyan 

students in China. The findings revealed significant association (P-value < 0.05) between push factors such as 

quality of education, education reputation, smooth student visa process, recognition of previous credentials, 

availability of scholarship, the level of technology and easy to obtain information about China (P-value<0.05, 

χ
2
-value of 3.61-16.32) and respondents‟ preference for China. Furthermore, major pull factors such as 

recognition of previous credentials, university reputation, availability of financial aid, offering a wide range of 

courses in English, links with my previous university, a large number of international students in the university 

and employment prospects strongly associated with decision of respondents to choose a particular 

university/institution in China among Kenyans. The findings from this study may be valuable to policy makers 

with regards to higher education in China and beyond. 
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I. INTRODUCTION 
The internationalization of higher education is crucial in this era of globalization. Countries across the 

globe are adapting to the era of globalization by internationalizing their education systems. The 

internationalization of education, therefore, has led to increased international student mobility (ISM) to various 

study destinations. Countries interested in internationalization and enhancing their education power have come 

up with policies that encourage students from other countries to join their higher education institutions (HEIs); 

according to The British Council Report in 2016 (on a study involving 26 countries), 23 out of 26 countries are 

most open regarding policies favoring internationalization and exchange. The above countries included 

Germany, Australia, the United Kingdom (UK), Malaysia and People‟s Republic of China (China), (The British 

Council, 2016), it is due to such measures that international student mobility is increasing.  According to 

Organization for Economic Cooperation and Development (OECD) statistics, in 2014, globally mobile students 

rose to 5 million; this is more than double the 2.1 million figure in 2000 (OECD, 2014).  In line with the 

changes in higher education policy at the global context and other factors like immigration policies, there are 

also changing patterns in student destinations. For instance, the United States of America (USA) is facing a 

negative trend especially after 2015 while the UK is facing a slow growth in international students‟ enrollments 

(Baer, 2017; University Of Oxford, 2017). Currently, China is rising steadily as an international student 

destination. This is owed to several policy changes and recently a boost through Belt and Road (BR). 

China has made several steps in internationalization of higher education by focusing on International 

Student Mobility (ISM) and academic cooperation. Since 2014, after the rollout of BR, the government of China 

has increased education cooperation and having more inbound students from the Belt and Road Countries 

(BRCs). African nations have been at the forefront of these interactions, and it is now one of the largest sources 

of international students in China. Kenya had education relationship with China before Belt and Road (BR), 

however the expansion and promotion of such cooperation among the goals of BR have made tremendous 

influence on Kenya‟s education arena (MoE, 2016a). The 2016 Ministry of Education (MoE) action plan-lays 

down strategies aimed at improving people to people ties, cultivating and supporting talent and achieving 

common development along the Belt and road countries(BRCs), (MoE, 2016b). Amongst these strategies are the 

pull factors for BRCs students‟ mobility to China which include: Recognition of academic credentials, smooth 
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visa process, academic exchange programs, breaking language barriers, scaling up Confucius institutes, 

scholarships, improving education quality, management and service to students and giving play to existing 

cooperation mechanisms. In addition, the Chinese mega projects running in the BRCs is selling the soaring level 

of Chinese technology, the BR economics ties with BRCs is another pull factor in play.  

However, there is limited literature showing Kenyan students‟ motivations to study in China under the 

BR background. China‟s commitment to supporting BRCs efforts towards polishing human capital is a 

significant roadmap to the greater academic and training partnership. Since the BR inception and 

implementation, a considerable amount of research has been channeled towards the project. Its education policy 

is a small component meant to boost relevant human capital, cultural exchange, and to support knowledge and 

technological transfer to BRCS. This study thus explores this research gap, by identifying major pull-push 

factors among Kenyan students to China and their choice of institution of learning. The results from this study 

may be useful to policy makers in China to improve pull-push factors necessary to attract large number of 

persons to study in China to contribute to the realization of the BR policy. 

 

EDUCATION POLICIES IN CHINA 

Though literature abounds on how China and academic institutions in China are leveraging the push-

pull model to drive students‟ traffic into these instructions, little is available on the BR as a pull mechanism. 

Peters et al. (2020) examined education in and for the Belt and Road initiative (BR). They opined that the 

increased developmental capacity, specifically regarding the internationalization of its higher education system 

as a primary element of the BR. This is supported by evidence from the onset of the BR in 2013.  Through 

collaborations with 46 key international education organizations and several educational partnerships established 

between 188 countries and regions (Ministry of Education, 2018), China‟s BR can be accepted as a leading 

global contributor to the overall connectivity between culturally diverse peoples from all over the world. By 

continuing to award scholarships to students from countries along the belt and road, China has created a pull that 

draws an ever-increasing influx of international students to study at its burgeoning world class universities 

(WCUs). It has been argued that, through these initiatives, China is on track to be the center of higher education 

(HE) in the near future (Peters, 2019a). 

A recent study by King (2019) digests China–Africa Education Cooperation: From the Forum on 

China–Africa Cooperation (FOCAC) to Belt and Road. The study answers how the FOCAC traditions of 

support to Human Resource Development are reinforced by the Belt and Road Initiative (BR), and in particular 

by the Education Action Plan for the Belt and Road Initiative, issued by the Chinese Ministry of Education 

(MOE) in 2016 (MOE, 2016). King establishes that the discourse of the Action Plan for the Belt and Road 

Initiative has sonority with the discourse of FOCAC. This is very evident for education collaboration and 

collaboration in other sectors. The human resource exchange and development is one of the pillars of the four 

major connectivities: “enhanced infrastructure connectivity, increased trade connectivity, expanded financial 

connectivity, and strengthened people-to-people connectivity.” The latter covers collaboration and partnership in 

education, health, culture, and science. King's assessment gives in-depthknowledge on how the factors of the 

push-pull model play together from FOCAC to Action Plan for the Belt and Road Initiative to promote 

international education in China.  

Language can be a barrier to such connectivity and a major concern is with “breaking the language 

barriers between the Belt and Road countries” (MOE, 2016). It focuses on encouraging the use of each other‟s 

languages. The implication of this are foreign language training in the BR universities. There is a strong case “to 

institutions from the Belt and Road countries to work in partnership with Chinese institutions to establish 

programmes that teach their languages in China” (MOE, 2016) while there is also a call for more social actors to 

consider establishing Confucius Institutes and Classrooms in Belt and Road countries.  

In addition, BR countries are strongly encouraged to incorporate education for international 

understanding into the curricula termed as “Silk Road cultural heritage protection”. The goal of this is for 

mutual recognition of qualifications in the region. The “Silk Road” brand in respect of heritage extends to 

teachers‟ education to ensure that the best practice in teacher education is shared around the region (Silk Road 

Teacher Training Enhancement Programme) and joint training projects (Silk Road Joint Education and Training 

Enhancement Programme) (MOE, 2016).  

An important element in the FOCAC Action Plans was giving several scholarships for Africans to learn 

in China, as well as short-term training awards for African professionals to visit China. This is also prominent in 

the Education Action Plan for the Belt and Road Initiative.  There is a slot given to the Silk Road Scholarship, 

aimed at students and technicians along the routes. "By combining government funding, private financing, and 

public donations, we aim to broaden the funding sources for education, enlarge the scope of education 

assistance, and achieve shared development in education" (MOE, 2016). Furthermore, there is strong 

encouragement for more Chinese students to study in the Belt and Road countries. Although the long-term goal 
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of such an initiative will strengthen the quality of education in home countries to reduce the push to study in 

China, it creates a strong pull in the short term. 

Technical vocational education and training (TVET) institutions are not left out in this deal because of 

its critical role in infrastructure development across BR countries. The Action Plan employs a “multi-layered 

cooperation in vocational and technical education and training” developing talent for the BR regions. In 

addition, there is a challenge to China‟s top vocational and technical institutions to consider establishing an 

overseas presence through links with industry (MOE, 2016). 

Talking about TVET under the BR, Musyimi, Malechwanzi and Luo (2018) explored the impact of 

China‟s Belt and Road Initiative on improving vocational education quality and employment rates in Kenya 

through a collaborative educational program known as the Kenya-China Technical and TVET project.  

The results show that the Kenya-China TVET Project has improved Kenyan TVET classrooms with 

state-of-the-art equipment to meet industrial standards and permits important skills to be developed through 

various collaborative opportunities with Chinese corporations. Such projects will develop in-country capacity 

and reduce the push factors at play. 

 

PUSH-PULL MODEL AND DECISION FOR DESTINATION FOR EDUCATION 

The push-pull theory best explains international migration (Krishnakumar & Indumathi, 2014) and has 

since been widely applied to explain student migration (McMahon, 1992). The student's decision-making 

process is complex (Eder. Smith & Pitts 2010) and highly influenced by push and pull factors that work in 

conjunction to affect the student decision-making (Mazzarol & Soutar, 2002).  

Push factors according to Bodycott and Lai (2012), comprises the social, political, environmental and 

economic forces within the home country that necessitate a student‟s decision to pursue education overseas. 

This includes high levels of student competition for university entrance due to overpopulation (Bodycott & Lai, 

2012), ethnic conflicts, the legacy of colonialism, the growing gap between rich and poor, and the unequal 

development of different regions (Lei, Xiao, and Li, 2021). 

On the contrary, pull factors are those that influence the student to choose a particular country over 

another (Mazzarol, Soutar, & Thein, 2001). The pull factors embody the knowledge and awareness of an 

institution‟s reputation, recommendations by peers and relatives, and ability to work in the host country. Simply 

put, pull factors indicate how the students are attracted by a particular location (Baloglu & Uysal, 1996; Kim, 

Jogaratnam, & Noh, 2006).   

Many literatures available strongly model students‟decision-making process in three concerted steps 

starting with the decision the decision to study overseas instead of domestically (Altbach, 1998). Secondly, they 

consider different countries as their study destination and finally settle on a city and an institution. The students‟ 

decision-making is not straight forward and Mazzarol & Soutar, (2002) theorised that it is influenced by three 

main factors: personal reasons, impact of significant others, and push–pull factors at each of the three stages. 

Lei, Xiao& Li (2021) conceptualised this in Figure 1 below. The value of the push-pull theory lies in its ability 

to analyse and develop in detail student migration flows. However, current studies on international student 

migration flow turn to emphasize one level; examining push-pull factors influencing students‟ decision to study 

abroad (e.g., Mazzarol & Soutar, 2002), or marketing strategies employed by individual institutions (e.g., 

Mazzarol, Soutar, Smart, & Choo, 2001) for international students‟ admission. In so doing, they turn to neglects 

the fact that students‟ decision to study abroad isaffected by several, complex, and often interrelated factors that 

work at different levels. Another flaw in the model is its inability to draw distinctions between country 

characteristics (e.g., ability to work) and characteristics within the country (e.g., an institution‟s reputation, 

which may not correlate to the host country‟s appeal) (Chen, 2017) 

 

II. METHODS 
Research design and approach 

The cross-sectional study design was used employing both descriptive and analytical strategies. 

Combining descriptive and analytical approaches was useful in collecting and comparing data of different 

phenomena at the same time. A hybrid approach using both Qualitative and Quantitative research methodologies 

was employed in the study. The hybrid approach is relevant and appropriate in the identification of distribution 

of attitudes, characteristics or beliefs from  population samples (Marshall & Rossman, 2014).  

 

Study population and Sampling technique and sample size  

The research involved 364 Kenyan degree students currently studying in China and 100 alumni. Of the 

current students, 174 studied humanities, and 190 studied science-based courses. A total of 45 alumni studied 

humanities while 55 studied sciences. Purposive non-probability sampling was used in the study. Non-

probability sampling is applied when probability sampling is impossible to be used or not appropriate (Babbie, 

2007).  
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Data collection procedure 

The online questionnaire distribution to Kenyan Students in China via WeChat groups. Participants‟ 

consent was sought and granted for purposes of the interviews. Close-ended questions were administered to 

solicit their opinion on their demographic characteristics, pull and push factors in relation to their decision to 

come and study in China. Most of the questions were in 5 Likert scale (1-5), thus 1 = unimportant, 2 = least 

important, 3 = moderately important, 4 = important, and 5 = very important. 

 

Data analysis and presentation 

The data collected from questionnaires and interviewees was confirmed to ensure they were fully filled 

and they were edited to ensure consistency, legibility, uniformity, and accuracy. Any gaps were filled by 

consultation of the respondents to ensure no information was missing. The data was then conceptualized, coded 

and analyzed using SPSSsoftware version 19 (SPSS Inc., Chicago, IL, USA). Descriptive statistics was used to 

interpret the results. Chi-square test was performed with preference for China as the first choice for further as 

against the pull-push factors identified in previous studies to establish the relationship at P<0.05.  The output 

was presented in form of frequency tables and graphs and percentage distribution 

 

III. RESULTS 
The SPSS version 9 package was used to analyse the data. Simple descriptive statistics was applied to 

the demographic characteristics of respondents‟ analysis (Table 1). To generate the outcome and to test the 

influence of the source of information, pull and push factors, chi-square test was performed to determine the 

association of dependent variable (China as the most preferred destination for education) against the 

independent variables (push factors), and pull factors were used to establish their association with dependent 

variable (choice of institution of learning in China).  

 

Demographic characteristics of respondents 

Table 1 below presents descriptive statistics of students‟ demographics. Demographics play a role in 

migration (Plane, 1993) and students‟ decision of choosing a destination and institution for study overseas 

(Thomas & Inkpen, 2017). Therefore, it‟s imperative that demographic data is collected and analysed. The 

students who filled in the questionnaires were mostly aged between 25-34 (62.79%) followed by those between 

the ages of 18-24 (28.49 %). Students above 45 years old constitute the least percentage (0.29 %). Also, males 

represent the highest percentage of students (59.01%) compared to females (40.99 %). The majority of the 

students (70.64 %) had their first study abroad opportunity in China while 29.36 % have had the chance of 

studying overseas before. Table 1 also shows that less than 20 % of the students had travelled to China before 

(18.60 %) the admission to study while the student whose first time of travel to China coincides with admission 

to study constitute the majority (81.40 %). The percentage of students were observed to increase with duration 

and fall beyond 3 years (14.83 %) with the highest percentage (32.36 %) between 2 to 3 years.  

With regards to funding, the result shows that the Chinese Scholarship Council scholarship dominates 

funding sources for Kenyan studying in China. It constitutes approximately 40.00 % of the funding source 

followed by totally self-funded (38.08 %). scholarships sponsored by the host institution, home government, 

home institution, China province, a Chinese company and others form less than a quarter (21.79 %). The 

students studying in the field of science represent 52.30 % of the respondents while humanities represent 

47.70%. The results also show that approximately half of the students are at the level of pursuing a PhD 

(49.90%) followed by Masters (35.80 %) with undergraduates constituting just 14.80 %. Students who have 

studied previously in a Confucius institution in Kenya before coming to China represent 23.84% of respondents 

while the majority (76.16 %) did not.88.08% of students neither have family nor relatives who reside in China 

while only 11.92 % had family member prior to their coming to China. 

 

Push factors attracting foreign students to China as a destination for further studies 
In order to identify push factors to China, we used responses to question, was China your most 

preferred choice for further education against some push factors identified in literature via chi-square (χ
2
) test. 

The results of the association of China as preferred choice for further education and possible push factors are 

shown in Table 2. Among the push factors: quality of education, education reputation, smooth student visa 

process, recognition of previous credentials, availability of scholarship, the level of technology and easy to 

obtain information about China significantly associated (P<0.05, with χ
2 

value of 3.61-16.32) respondents‟‟ 

preference for China.  

 

Pull factors influencing foreign students to study in China 

 We further identified recognition of previous credentials, university reputation, availability of financial 

aid, offering a wide range of courses in English, links with my previous university, a large number of 
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international students in the university and employment prospects as the major factors associated with decision 

of respondents to choose a particular university/institution of learning in China among the Kenyans as shown in 

Table 3.  

 

IV. DISCUSSION 
This study shows sex characteristics consistent with finding elsewhere such (Durik, 2003; Son, 2011) 

that show higher percentage of male compared to female (Table 1). The ages of respondents contrast with a 

study by Belyavina (2013) but conforms with Cheng and Wang 2012, and Hu, (2005) who attributed the 

dominance of ages between 25 and 34 years to availability of a large number of English-taught postgraduate 

courses compared to undergraduate courses.  

Other factors referred to as personal reasons and impact of significant others by Lei, Xiao and Li 

(2021) are known to have influence on student‟s decision-making process as well. This study explores such 

factors such history of study in or visit to China, duration of study at the university in China, current area of 

study, study in a Confucius Institute before, current area of study, source of funding (Table 1). Contrary a study 

by Lei et al. (2021) who reported that nearly 90 % of African students in China are self-funded, in this current 

study, only 38.08 % indicated to have self-funded possibly due to higher economic ties between China and 

Kenya. An association was observed between students‟ access of information from the Confucius Institute and 

influence on decision to study in china and Chinese institutions (Table 3). There is evidence of the rise in 

number of Confucius institutes matching with increasing number of international students studying in China 

(Ding, 2016).  Lien, Ghosh & Yamarik (2014) find that the presence of Confucius Institute(s) in the host country 

increases overall tourism in general and business and worker tourists travel to China. A driving forces behind 

international travel is the culture of the destination country (Lien, Ghosh & Yamarik, 2014). Confucius 

Institutes, by promoting Chinese culture (Siyuan, 2017; Lien, Ghosh & Yamarik, 2014; Wheeler, 2014; Zhou & 

Luk, 2016). and raising people‟s awareness in Kenya of China‟s reputation, has increased travel flows to China. 

Breaking language barriers and scaling up Confucius institutes are pull factors identified in the action plan laid 

out by the MoE (MoE, 2016b).  

The research findings indicate that Kenyan students‟ decision to study in China is to larger extend 

influenced by quality of education, education reputation, smooth student visa process, recognition of previous 

credentials, availability of scholarship, the level of technology and easy to obtain information about China. This 

supported the work of Altbach and Knight (2007) which recognized push factors as a necessity to create 

environment for international students‟ recruitment. Several researches over the years point to the fact that the 

quality and reputation of education in the home country of the prospect is influential in making a decision to 

study overseas (Poock and Love, 2001; Mazzarol, Soutar, and Thein, 2000; Moogan, Baron, and Harris, 1999; 

Licata and Maxham, 1998; Australian International Education Foundation, 1996). African students in China 

cited poor capacity of local universities as push for choosing to study overseas. Also, a study by Willis (2006) 

shows that the image of the foreign university is of key importance to prospective students. This and another 

study by Mazzarol & Soutar (2002) further support the strong association between education quality and 

reputation and China as preference for further education observed in our study. The educational challenges in 

Kenya (Odhiambo, 2014; Kinuthia, 2009; Kipsoi, Chang'ach & Sang, 2012) might fuel the students‟ decision of 

choose china for their higher education. The MoE has strategically included improving education quality in its 

Action Plan (MoE, 2016b). 

The association between smooth student visa process and China as preference for further education is 

confirmed by other works (Ferdjani, 2012; Haugen, 2013) which reported that the seamless access to academic 

visas in China than in the US and the UK informs African students‟ decision to study in mainland China. 

Belyavina (2013) reported that Chinese government's friendly attitude toward international students makes it a 

spot to consider in study abroad decision making. China and Kenya cooperation extends to several years 

(Sautman & Hairong, 2009) and it is now strengthening through the BR (Kodzi, 2018). Such cooperation has the 

tendency to smoothen visa processing (Pijnenburg, Gammeltoft-Hansen & Rijken, 2018) for Kenyans to study 

in Kenya. Smoothening visa processing is intentionally included in the BR Action Plan by the MoE (2016b). 

Students studying in China have high preference and apply for spots at top-ranking universities for the 

fact that the reputation of an institution has an important role to play in increasing students‟ job competitiveness 

in future life (Ferdjani, 2012; Ma, 2017). The study reaffirmed the finding in our study that shows an association 

between recognition of previous credentials and preference for China.  

A study by Haugen (2013) found that African students considered access to scholarships to be an 

important factor in the choice of country and institution. This is consistent with our finding. The Chinese 

government has pledged to give over 50,000 scholarships to African students from the years 2018 to 2021. 

Consequently, China now has the largest number of African international students in the world, larger than 

traditional study abroad destinations such as the US or UK. 
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Also, technology-based programs are considered as a very important factor by the Push and Pull theory 

because it is one of the factors that strongly influence the decision of students to study internationally rather than 

locally (Mazzarol and Soutar, 2002). China has emerged as a leading hub in terms of technology and it has 

marketed itself as such. Many Kenyan students perceive China as having cutting edge modern technologies that 

are limited or lacking in Kenya and are therefore motivated to go and study in China. In the study, the level of 

technology was viewed as a very important factor.  

Xiao, & Li (2021) states that the decision-making depends especially on the information available 

online including program availability, reputation and rank of the university, its academic quality, the image of 

the city, and the availability of scholarships, the affordability of tuition and the cost of living, and application 

accessibility.  

A decision-making model by Lei, Xiao & Li (2020) identified settling on a specific institution as the 

final stage of the decision-making process of African students. This is driven by a combination of pull factors in 

the destination countries such city image, city dimensions, cost of living/tuition costs. environment, 

reputation/rankings, program availability, scholarships availability, application accessibility in the host 

countries. Pull factors in the destination countries may also include high achievement of faculty and the level of 

development in the economy of the host countries (Mazzarol & Soutar, 2002; Altbach, 2004) International 

students also considers issues of cost at this stage of the decision-making process (Li et al. 2009; Ma, 2017; 

Mazzarol & Soutar, 2002; Wei, 2013). Maringe and Carter (2007) reported that the availability of a labor market 

in the host country influences international students‟ decision-making. Similarly, Li et al. (2010) found that 

international students consider opportunity of landing part time jobs in China as they make decision on the city 

and institute for their study. A work by Willis (2005) identified choice of subjects, language of instruction, use 

of foreign national teachers, reputation of the university, Level of courses and cost as pull factors that influences 

students‟ destination and institution for international education. Previous studies investigating role of 

recognition of previous credentials of host institutions in the decision-making process of students revealed that 

students were most likely to choose an institution that recognized credentials gained in their home country 

(Binsardi & Ekwulugo, 2003; Wilkins et al., 2011).  Other studies also established that global student populace 

in a country‟s Higher Education Institutions (HEIs) is a pull factor for prospective students (Macready & 

Tucker, 2011; Mazzarol & Soutar, 2002). 

Based on the works of these authors, and findings from this study (Table 3), it's imperative to conclude 

that these pull factors play a critical role in the preference of China and Chinese institutions are destination for 

Kenya students. 

The BR optimized these pull factors in several ways. For instance, after the advent of the BR, it turns 

out that more BRCs‟ students are studying in China more than ever before. China‟s HEIs have many 

international students that add up to about 500,000 in a decade (Gao & de Wit, 2017). This is a factor that 

enhances the inflow of students due to alumni, friend‟s and peers‟ recommendations, and also needs to go where 

one has an already established social link. In addition, English as a language of instruction is one of China‟s 

crucial strategies in attracting international students under the Belt and Road initiative. Providing English-taught 

courses is a principal strategy in attracting international students (Sirat, 2011), Chinese HEIs have made every 

effort in developing English programs and courses. The Chinese MoE recently even included a “course/program 

taught in English” as an essential indicator of the external quality evaluation system (Wen, Hu & Hao, 2017). 

China under the BR seeks to transform the quality of education in its HEI through improvement in programmes, 

facility and technology (MoE, 2016b). 

 

V. CONCLUSION 
China was preferred as a study destination mainly because of a combination of pull factor (quality of 

education, education reputation, smooth student visa process, recognition of previous credentials, availability of 

scholarship, the level of technology and easy to obtain information) 

and push factors notably, recognition of previous credentials, university reputation, availability of 

financial aid, offering a wide range of courses in English, links with my previous university, a large number of 

international students in the university and employment prospects.  China should therefore prioritize factors that 

are related to education and human-capital accumulation in her marketing strategy because they highly influence 

the decision of Kenyan students to study in China. As for Chinese technological prowess, offering internships to 

BRCs students in Chinese companies in China will indirectly create familiarity to Chinese institutions hence 

attracting students and spicing up recommendations for others to further their studies in China. 

China should maintain and improve on the administrative policies because they significantly influence 

Kenyan students‟ mobility to China. In addition to the existing university collaborations and ISM, China could 

explore export of courses unavailable in BRCs like Kenya and corresponding teaching specialists as part of 

collaborations to boost first-hand attraction strategy of Kenyan students and internationalization of Chinese 

higher education. 
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According to the study, many students who studied in China were mainly postgraduate, this might be 

due to the fact that there is a wide range of English-taught postgraduate courses compared to the undergraduate 

courses. The government of China has made tremendous steps to make English a language of instruction; 

however, the relevant authorities can increase the attraction strategies of undergraduate students by widening the 

number of English-taught courses at this respective level. 

The study provided a better understanding regarding perception of characteristics of China and 

institutional factors by prospective Kenyan students in their choice for study destinations. It has contributed to 

improve the understanding of the various factors that underpin students‟ decision with regards to choosing study 

destination. This knowledge is a key to formulating effective communication and recruitment strategies for host 

institutions and countries to attract international students. 

 

TABLES AND FIGURES 

Table 1: Demographic characteristics of respondents 

Variables Category Frequency Percent 

Age (years) 18-24 98 28.49 

25-34 216 62.79 

35-44 29 8.43 

Above 45 1 0.29 

Sex Female 141 40.99 

 

Male 203 59.01 

 
   

Studied overseas before No 243 70.64 

Yes 101 29.36 

Been to China before Yes 64 18.60 

No 280 81.40 

Duration in China 1 to 2 years 110 31.98 

2 to 3 years 112 32.56 

6 months-1 year 71 20.64 

 Above 3 years 51 14.83 

    

Study in a Confucius Institute 

before 

Yes 82 23.84% 

No 262 76.16% 

 
   

Have family or relatives who 

reside in China 

Yes 41 11.92% 

No 303 88.08% 

    

Source of funding a. Totally self-funded 131 38.08% 

 b. Chinese Scholarship Council 

scholarship 
138 

40.12% 

 c. Scholarship sponsored by the host 

institution 
3 

0.87% 

 d. Scholarship sponsored by the home 

government 
2 

0.58% 

 e. Scholarship sponsored by the home 

institution 
4 

1.16% 

 f. China's provincial partial 

scholarship 
4 

1.16% 

 g. Chinese company's sponsorship 6 1.74% 

 h. Other forms of sponsorship 56 16.28% 

Area of study Humanity 164 47.70 

 Science 180 52.30 

    
Level of study Undergraduate 51 14.80 

 Master 123 35.80 

 PhD 170 49.90 

Source: Field Data, May 2019 
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Table 2: Push factors and their association with China as preference for further education 

Factors Mean±SE 
  Chi-square 

  P-value χ
2
 

 Quality of education 4.81±0.03 

 
0.01 5.78 

 Education reputation 4.49±0.04 

 
0.03 16.32 

 Smooth student visa process 4.09±0.05 

 
0.01 6.31 

 China has strong economic ties with my home country 4.17±0.05 

 

0.62 0.24 

 Recognition of previous credentials 4.45±0.04 

 
0.04 5.12 

 Availability of scholarship 3.41±0.07 

 
0.02 7.59 

To learn Chinese language and culture 3.46±0.06 

 

0.7 2.54 

 The level of technology 4.67±0.03 

 
0.03 3.61 

 Easy to obtain information about China 3.75±0.06 

 
0.01 7.32 

 Possibility for immigration 3.19±0.06 

 

0.50 1.21 

 Recommendation from family/spouse 3.41±0.06 

 

0.24 2.5 

 Recommendation from friends/alumni 3.47±0.05 

 

0.22 2.93 

 Recommendation from employer 2.90±0.06   0.56 2.94 

Source: Field Data, May 2019 

 

 

Table 3: Pull factors and their association with China as preference for further education 

Factors 

Mean±SE 
  Chi-square 

  P-value χ
2
 

Recognition of previous credentials 4.32±0.04   0.03 5.68 

University reputation 3.82±0.08 

 
0.01 7.81 

Availability of financial aid 4.29±0.04 

 
0.02 1.62 

Ease of the application process 3.30±0.05 

 

0.86 2.87 

Offering a wide range of courses in English 3.47±0.06 

 
0.01 6.48 

Possible language support (opportunity to learn Chinese language) 3.88±0.06 

 

0.64 4.01 

Links with my previous university 4.36±0.04 

 
0.04 5.99 

Satisfactory student service and management 3.92±0.06 

 

0.18 2.94 

A large number of international students in the university 3.85±0.05 

 
0.01 7.32 

Ease of getting information concerning the university‟s (website etc.) 3.70±0.06 

 

0.67 1.58 

Employment prospects 3.30±0.06 

 
0.02 5.34 

Family influence 3.45±0.06 

 

0.46 2.5 

Friends/alumni recommendation 2.90±0.07 

 

0.25 3.54 

Recommendation by employer 3.37±0.07   0.51 0.54 

Source: Field Data, May 2019 
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Figure 1 

Steps in African students‟ decision making process to choose China as destination for a study abroad. The 

international students‟ decision process involves 3 steps. Firstly, they make the decision to study overseas 

instead of home country after which in most cases, they consider different countries as their study destination 

subsequently. Finally, they choose a specific institution, taking city influences into consideration 

 

 
 

References 
[1]. Altbach, P. G. (2004). Higher education crosses borders: Can the United States remain the top destination for 

foreign students? Change: The Magazine of Higher Learning, 36(2), 18–25. 

[2]. Altbach, P. G., and Knight, J., (2007). The Internationalization of Higher Education: Motivations and Realities. 

Journal of Studies in International Education, 11, 290-305.  

[3]. Anshan L. (2018). African Students in China: Research, Reality, and Reflection. African Studies Quarterly.  

Vol17. http://www.africa.ufl.edu/asq/v17/v17i4a2.pdf 

[4]. Belyavina, R. (2013). US students in China: Meeting the goals of the 100,000 strong initiative. Institute of 

International Education. 

[5]. Cheng A., Wang Q. (2012) English Language Teaching in Higher Education in China: A Historical and Social 

Overview. In: Ruan J., Leung C. (eds) Perspectives on Teaching and Learning English Literacy in China. 

Multilingual Education, vol 3. Springer, Dordrecht. https://doi.org/10.1007/978-94-007-4994-8_2 

[6]. China Scholar (202). China Belt and Road Scholarship. Retrieved 23/07/2021. https://www.china-

scholar.com/scholarships/belt-and-road-initiative-scholarships-BR/. 

[7]. China Scholarship Council (2019). Scholarships application for students. Retrieved 24 July, 2021. 

http://www.campuschina.org/scholarships/index.html. 

[8]. Ding, X. (2016). Exploring the Experiences of International Students in China. Journal of Studies in 

International Education, 20(4), 319–338. https://doi.org/10.1177/1028315316647164 

[9]. Eder J., Smith W.W., & Pitts E. R. (2010). Exploring Factors Influencing Student Study Abroad Destination 

Choice, Journal of Teaching in Travel & Tourism, 10:3, 232-250, DOI:10.1080/15313220.2010.503534 



An impetus for African students’ choice of China as a study destinationunder the Belt and .. 

DOI: 10.9790/0837-2707015666                             www.iosrjournals.org                                                 65 |Page 

[10]. Ferdjani H. (2012). African students in China: An exploration of increasing numbers and their motivations in 

Beijing. Centre for Chinese Studies. http://scholar.sun.ac.za/handle/10019.1/70764 

[11]. Gao H., and DeWit H. (2017). China and international student mobility. International higher education (90), 3-

5 

[12]. Haugen, H. Ø. (2013). China‟s recruitment of African university students: policy efficacy and unintended 

outcomes. Globalisation, Societies and Education, 11(3), 315–334. 

[13]. Hu G. (2005). English Language Education in China: Policies, Progress, and Problems. Lang Policy 4, 5–24. 

https://doi.org/10.1007/s10993-004-6561-7. 

[14]. King K. (2010). China's cooperation in education and training with Kenya: A different model? International 

Journal of Educational Development, 30(5), 488 - 496 

[15]. Kinuthia, W. (2009). Educational Development in Kenya and the Role of Information and Communication 

Technology. International Journal of Education and Development using ICT, 5(2),. Open Campus, The 

University of the West Indies, West Indies. Retrieved July 24, 2021 from 

https://www.learntechlib.org/p/188086/. 

[16]. Kipsoi E.J., Chang'ach J.K,,  Sang H.C. (2012). Challenges Facing Adoption of Information Communication 

Technology (ICT) In Educational Management in Schools in Kenya. Journal of Sociological Research. Vol. 3, 

No. 1 

[17]. Kodzi E. (2018). Live and Let Live: Africa‟s Response Options to China‟s BR. In: Zhang W.,Alon I., 

Lattemann C. (eds) China's Belt and Road Initiative. Palgrave Studies of Internationalization in Emerging 

Markets. Palgrave Macmillan, Cham. https://doi.org/10.1007/978-3-319-75435-2_9 

[18]. Lei, J., Xiao, L. & Li, B. African students‟ motivations for studying in China‟s higher education.  

[19]. Asia Pacific Educ. Rev. 22, 319–332 (2021). https://doi.org/10.1007/s12564-021-09680-2 

[20]. Licata J. W. and Maxham J. G. (1998). “Student Expectations of the University Experience: Levels and 

Antecedents for Pre-Entry Freshmen,” Journal of Marketing for Higher Education, 9(1): 69-91. 

[21]. LienD., Ghosh S. & Yamarik S. (2014). Does the Confucius institute impact international travel to China? A 

panel data analysis, Applied Economics, 46:17, 1985-1995, DOI: 10.1080/00036846.2014.889802  

[22]. Li Z., Ma L. J., & Xue D. (2009). An African enclave in China: The making of a new transnational urban 

space. Eurasian Geography and Economics, 50(6), 699–719. 

[23]. Macready C. Tucker C. 2011). Who Goes Where and Why: An Overview and Analysis of Global Educational 

Mobility.New York: IIE and AIFS Foundation. ISBN-13: 978-0-87206-342-6.  pp.154 

[24]. Ma, J. N. (2017). Why and how international students choose Mainland China as a higher education study 

abroad destination. Higher Education, 74(4), 563–579. 

[25]. Maringe F., & Carter S. (2007). International students‟ motivations for studying in UK HE: Insights into the 

choice and decision makingof African students. International Journal of Educational Management, 21(6), 459–

47. 

[26]. Mazzarol T., & Soutar G. N. (2002). „“Push–pull”‟ factors infuencing international student destination choice. 

International Journal of Educational Management, 16(2), 82–90. 

[27]. Mazzarol T., Soutar G. and Thein V. (2000). Critical Success Factors in the Marketing of an Educational 

Institution: A Comparison of Institutional and Student Perspectives, Journal of Marketing for Higher 

Education, 10(2): 29-57. 

[28]. MoE., (2010). Study in China Plan. Retrieved from http://www.gov.cn/zwgk/2010-

09/28/content_1711971.htm, 

[29]. MoE., (2015)., Notice on improving the Chinese government scholarship funding system and raising funding 

standards.  

[30]. MoE. (2018). Facts and Figures: Educational opening up to provide services for the Belt and Road. 

[31]. MoE. (2018b)., Standards for the quality of higher education for international students in China MoE., 

(2016a)., Basic education statistical booklet 

[32]. MoE., (2016b)., The education action plan of promoting joint development of the Belt and Road Initiative.  

[33]. Education, MoE (2013). (Ministry of Education [MOE] of the People's Republic of China. Egerton  

[34]. University. (2015). Confucius Institute Retrieved from 

http://www.egerton.ac.ke/index.php/Collaborations/collaborations.html 

[35]. Moogan Y. J., Baron S., and Harris K. (1999). Decision-Making Behavior of Potential Higher Education 

Students. Higher Education Quarterly, 53(3):211-228. 

[36]. Musyimi, C.M., Malechwanzi, J. & Luo, H (2018). The Belt and Road Initiative and Technical and Vocational 

Education and Training (TVET) in Kenya: The Kenya-China TVET Project. Front Educ China 13, 346–374. 

https://doi.org/10.1007/s11516-018-0017-x 

[37]. OECD., (2014)., Education at a Glance-OECD indicators. Retrieved from  

://www.oecd.org/education/Education-at-a-Glance-2014.pdf 

[38]. Odhiambo G.O. (2014). Quality assurance for public higher education: context, strategies and challenges in 

Kenya, Higher Education Research & Development, 33:5, 978-991, DOI:10.1080/07294360.2014.890578 

[39]. Pan S. (2013), "Confucius Institute project: China's cultural diplomacy and soft power projection",  

[40]. Asian Education and Development Studies, Vol. 2 No. 1, pp. 22-33.  



An impetus for African students’ choice of China as a study destinationunder the Belt and .. 

DOI: 10.9790/0837-2707015666                             www.iosrjournals.org                                                 66 |Page 

ps://doi.org/10.1108/20463161311297608 

[41]. Peters, M. A. (2019a). The Chinese Dream: Educating the Future. London, England: Routledge.  

doi:10.4324/9780429329135 

[42]. Peters M. A., Oladele O. M., Green B., Samilo A., Lv H., Amina L., Wang Y., Chunxiao M., Chunga J.O., 

Rulin X., et al. (2020). Education in and for the Belt and Road Initiative: Educational Philosophy and Theory, 

52:10, 1040-1063, DOI: 10.1080/00131857.2020.1718828 

[43]. Pijnenburg A., Gammeltoft-Hansen T., & Rijken, C. (2018). Controlling Migration through  

[44]. International Cooperation, European Journal of Migration and Law, 20(4), 365-371. doi: 

https://doi.org/10.1163/15718166-12340034. 

[45]. Poock M. C., and Love P.G. (2001). “Factors Influencing the Program Choice of/Doctoral Students in Higher 

Education Administration,” National Association of Student Personnel Administrators (NASPA) Journal, 38(2) 

[46]. Sarwar-AAlam M.D., Wang D. Kalsoom R.  (2019). Chinese One Belt-One Road Scholarship Initiative and Its 

Impact on Sustainable Development of the Education Industry. Association for Computing Machinery. New 

York, NY, USA doi:10.1145/3312662.3312672 

[47]. Sautman, B., & Hairong, Y. (2009). African Perspectives on China–Africa Links. The China Quarterly, 199, 

728-759. doi:10.1017/S030574100999018X 

[48]. Sirat M., (2011)., The complexities and challenges of regional education hubs: Focus on Malaysia. Higher 

Education, 62, 593-606. Doi:10.1007/s10734-011-9467-2 

[49]. Siyuan L. (2017) China‟s Confucius Institute in the Discourse of Power in International Relations: A Case 

Study of the Confucius Institute in Africa. PhD thesis, University of Leeds. 

[50]. Štefko R., Fedorko R., Bačík R. (2015). The Role of E-marketing Tools in Constructing the Image of a Higher 

Education Institution, Procedia - Social and Behavioral Sciences, Vol 175, Pages 431-438, 

https://doi.org/10.1016/j.sbspro.2015.01.1220. 

[51]. Suhányi L. (2011). E-recruitment in the Conditions of Slovak Republic. Tudományos mozaik. Vol. 8, 255-261. 

Schüller, D.  and Chalupský, V.  (2012).  Marketing Communication Management of Higher Education 

Institutions, Acta Universitatis Bohemiae Meridionales. 15(2), 61-69 

[52]. University Worldnews (2020). China increases scholarships to students from Sub-Saharan Africa.African 

Edition. Retrieved 24 July, 2021. https://www.universityworldnews.com/post.php?story=2020112410303875 

[53]. Wang H., Han Y., Fidrmuc J., Wei D. (2021). Confucius Institute, Belt and Road Initiative, and 

Internationalization. International Review of Economics & Finance, Vol. 71. Pages 237-256, 

https://doi.org/10.1016/j.iref.2020.09.011. 

[54]. Wei H. (2013). An empirical study on the determinants of international student mobility: a global perspective. 

Higher Education, 66(1), 105–122 

[55]. Wheeler A. (2014). Cultural Diplomacy, Language Planning, and the Case of the University of Nairobi 

Confucius Institute. Journal of Asian and African Studies, 49(1), 49–63. 

https://doi.org/10.1177/0021909613477834 

[56]. Wen, W., Hu, D., and Hao, J., (2017)., International students‟ experiences in China: Does the planned reverse 

mobility work? International Journal of Educational Development. doi: 10.1016/j.ijedudev.2017.03.004 

[57]. Wilkins, S., Balakrishnan, M. S., and Huisman, J. (2012)., Student choice in higher education: Motivations for 

choosing to study at an international branch campus. Journal of studies in international education, 16(5), 413-

433 

[58]. Willis M. (2006). An Identification and Analysis of Students' Expectations and Views Regarding Foreign-

Sourced Tertiary Education Programs Delivered in China: Investigating the Next Stage of Internationalisation 

and Market Entry for Foreign Universities, Journal of Marketing for Higher Education, 15:2, 1-30, DOI: 

10.1300/J050v15n02_01 

[59]. Zhou Yand Luk S. (2016). Establishing Confucius Institutes: a tool for promoting China‟s soft power? Journal 

of Contemporary China, 25:100, 628-642, DOI: 10.1080/10670564.2015.1132961 

[60]. Ziyadin S., Serikbek A. (2020) Internet-Marketing in the Sphere of Higher Education. In: Ashmarina S., 

Vochozka M., Mantulenko V. (eds) Digital Age: Chances, Challenges and Future. ISCDTE 2019. Lecture 

Notes in Networks and Systems, vol 84. Springer, Cham. https://doi.org/10.1007/978-3-030-27015-5 

 

ACKNOWLEDGEMENT 

I would like to thank God, my supervisor and my University for the support they gave me to make this work a 

success. 


